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The ‘Project’ – 3 components 

•  A National Audit of IPE activity - funded by Health 
Workforce Australia  

•  The development of a national curriculum 
framework and an IPE curriculum implementation 
guide – Curriculum Renewal and Interprofessional 
Health Education - funded by the Office for 
Learning and Teaching 

•  A state based IPE consultation and development 
activity in Western Australia - funded by WA 
Health. 
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Project Team 
Led	  by	  the	  University	  of	  Technology	  Sydney.	  	  
Project	  partners	  are:	  
•  Cur;n	  University	  
•  Griffith	  University	  
•  Edith	  Cowan	  University	  
•  University	  of	  Notre	  Dame	  Australia,	  	  
•  University	  of	  Queensland,	  	  
•  University	  of	  Sydney,	  	  
•  University	  of	  Western	  Australia,	  	  
•  Australasian	  Interprofessional	  Prac;ce	  &	  Educa;on	  Network	  

(AIPPEN),	  	  
•  WA	  Health	  
•  Par;cipant	  involvement	  from	  Health	  Workforce	  Australia.	  

A	  na;onal/interna;onal	  Project	  Reference	  Group	  comprising	  
interna;onal	  leaders	  in	  IPE	  from	  Canada,	  the	  USA,	  the	  UK,	  Sweden	  and	  
Japan	  are	  providing	  input	  on	  the	  interna;onal	  experience.	  
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Project	  focus	  

 
The projects address the urgent need for 
curriculum renewal in health professional 
education, in particular, the need to develop a 
national and systematic approach to 
interprofessional education (IPE) as a core element 
of the curriculum across all health professions.  
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The	  educa5on	  ‘problem’	  

•  Health	  professional	  prac5ce	  and	  educa5on–	  a	  uni-‐professional	  
approach	  and	  ac5vity	  

•  Effec5ve	  team	  work,	  interprofessional	  and	  collabora5ve	  prac5ce	  
have	  been	  taken	  for	  granted	  –	  assumed	  rather	  than	  understood	  as	  
a	  set	  of	  complex	  competencies/capabili5es	  that	  need	  to	  be	  
developed	  

•  IPE	  has	  been	  developed	  on	  the	  margins	  of	  curriculum,	  led	  by	  
champions,	  under	  resourced,	  opportunis5c	  and	  fragile	  

•  Much	  development	  –	  crea5ve	  development	  –	  is	  local.	  We	  have	  
not	  developed	  ways	  to	  communicate,	  share	  and	  learn	  

•  IPE	  and	  IPP	  is	  under	  researched	  and	  under	  conceptualised	  and	  in	  
knowledge	  terms	  there	  is	  much	  we	  do	  not	  know!	  
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How	  to	  approach	  what	  is	  needed	  

We are addressing these issues through a focus on a 4 
dimensional model (4D) model of curriculum 
development: 
•  D1: identifying future health care practice needs 

•  D2: translating/relating the above into 
competencies/capabilities and learning outcomes 

•  D3: determining how best to educate for and 
assess the achievement of these competencies/
capabilities 

•  D4: addressing the many educational, cultural and 
political challenges of local implementation 
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Our approach 

•  Informing national thinking – an information focus 

•  Communicating what we are learning – a dissemination focus 

•  Building connection and capacity –  a networking and 
consultation focus 

•  Learning from national and international experience – building on 
what is, a learning focus 

•  Drawing all of the above together in a set of curriculum resources 
– a design focus 

•  Maintaining a point of reference/development in Australia – 
AIPPEN et al 
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What we have done and where we are at 

•  We know little about Australian IPE activity – we have just 
concluded a national survey of all universities involved in 
health professional education -  the first national picture! 

•  Consultations with peak bodies in higher education, the 
professions and government – their views on IPE, and an 
invitation to work with us 

•  Data mining, which involves identifying relevant resources 
nationally and internationally – we are interested in how 
different countries are addressing these educational 
challenges 

•  The identification of Australian exemplars – there are many! 
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University	  survey	  data	  as	  at	  	  
17/04/12	  
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Here	  are	  some	  ini5al	  sta5s5cs	  drawn	  from	  the	  survey.	  They	  
provide	  a	  snapshot	  of	  some	  areas	  of	  IPE	  ac5vity.	  

•  39	  universi;es	  were	  invited	  to	  par;cipate	  
	  
•  28	  universi;es	  have	  par;cipated	  in	  the	  survey	  to	  date	  
	  
•  93	  	  IPE	  ac;vi;es	  have	  been	  reported	  on	  so	  far.	  Not	  surprisingly	  there	  is	  much	  diversity	  
	  
•  IPE	  ac;vi;es	  have	  involved	  students	  from	  a	  wide	  range	  of	  disciplines.	  	  However	  the	  majority	  of	  

ac;vi;es	  reported	  on	  involved	  students	  from	  Nursing,	  Medicine,	  Physiotherapy,	  Occupa5onal	  
Therapy	  and	  Pharmacy	  (or	  some	  combina;on	  of	  these	  disciplines)	  

	  
•  IPE	  ac;vi;es	  reported	  on	  range	  in	  dura;on,	  with	  some	  ac;vi;es	  running	  for	  a	  few	  hours	  through	  to	  

semester-‐long	  programs	  
	  
•  Most	  IPE	  ac;vi;es	  are	  delivered	  in	  an	  on	  campus	  seRng	  
	  
•  Most	  IPE	  ac;vi;es	  reported	  on	  are	  assessed	  and	  evaluated	  
	  
•  The	  main	  focus	  of	  evalua;on	  of	  IPE	  ac;vi;es	  is	  on	  student	  sa5sfac5on/	  reac5on	  
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Universi;es	  invited	  to	  par;cipate	  

Source:	  h`p://www.universi;esaustralia.edu.au/	  
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Type	  of	  IPE	  ac5vity	  

Discrete	  course,	  module,	  
unit	  or	  ac;vity	  

Ac;vity	  integrated	  into	  a	  
course	  or	  module	  
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Where	  is	  the	  IPE	  Ac5vity	  offered?	  (Please	  
click	  ALL	  boxes	  that	  apply)	  	  

On	  campus	  sedng	  

Prac;ce	  sedng	  

Online	  

Other	  
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Which	  students	  are	  engaged	  in	  this	  IPE	  Ac5vity?	  (Please	  
click	  ALL	  boxes	  that	  apply)	  	  

Which	  students	  are	  engaged	  in	  this	  IPE	  
Ac;vity?	  (Please	  click	  ALL	  boxes	  that	  
apply)	  	  
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How	  is	  the	  IPE	  Ac5vity	  delivered?	  	  

Other	  

Online	  as	  self-‐directed	  ac;vity	  

Blended	  (face-‐to-‐face	  and	  online)	  

Face-‐to-‐face	  
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Are	  learning	  outcomes	  specified	  for	  this	  IPE	  Ac5vity?	  

Yes	   No	  
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Are	  capabili5es	  (called	  competencies	  in	  some	  instances)	  specified	  
for	  this	  IPE	  Ac5vity?	  	  	  

Yes	   No	  
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